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1. LOCATION
Faculty of Arts and Social Sciences
School of Education
EDST 5306 Human Development & Education (6 units of credit)
Semester 1, 2016

2. STAFF CONTACT DETAILS
Course Coordinator:
Office Location:
Email:
Phone:
Availability:

Dr Harsha Perera
John Goodsell 114
Harsha.Perera@unsw.edu.au
9385 3726
Thursday 1500-1700; Friday 1600-1700

3. COURSE DETAILS
Course Name

Human Development & Education

Credit Points

6 units of credit (uoc)

Workload

Includes 150 hours including class contact hours, readings, class
preparation, assessment, follow up activities, etc.

Schedule
Lecture

Thu 17-19 (w1-4,5-12, JGoodsLG21)

Summary of Course
The present course provides a forum for the advanced study of human development. The course
considers the cognitive, social, personality, and emotional developmental patterns of young people,
especially within the context of schools, and how developmental factors influence students' well-being,
school engagement, and achievement. Theoretical understandings will be linked to empirical evidence
and aspects of effective pedagogical practice in classroom and school contexts.
Aims of the Course
This course examines a range of topics on human development in the context of education.
• Students explore and examine current perspectives on human growth and development.
• Students familiarize constructs relevant to human development in the context of education.
• Students develop an understanding of the interdependency of all aspects of development.
• Students learn to appreciate the interrelatedness of theory, research, and applications.
Important Information
Attendance: Students are expected to give priority to university study commitments. Unless specific
and formal permission has been granted, failure to attend 80% of classes in a course may result in
failure.
The main ways in which the course has changed since last time as a result of student feedback:
On the basis of student feedback, the course has been revised to incorporate more small-group
discussions and greater content centered on developmental aspects of each topic.
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Student Learning Outcomes
Outcome
An understanding of theories, constructs, concepts, and empirical
1
research related to human growth and development
An understanding of the interrelatedness of aspects of human growth and
2
development
An appreciation of the nexus between theory, research, and educational
3
practice
Application of knowledge of human growth and development to
4
educational settings
The conduct of independent investigations into a specific topic related to
5
human growth and development
Program Learning Outcomes
Capability
Advanced disciplinary knowledge and practices
Demonstrate an advanced understanding of the field of education as it
1
relates to their specialist area of study, and the ability to synthesize and
apply disciplinary principles and practices to new or complex
environments.
Enquiry-based learning
Demonstrate an in-depth understanding of research-based learning and
2
the ability to plan, analyse, present implement and evaluate complex
activities that contribute to advanced professional practice and/or
intellectual scholarship in education
Cognitive skills and critical thinking
3
Demonstrate advanced critical thinking and problem solving skills
Communication, adaptive and interactional skills
4
Communicate effectively to a range of audiences, and be capable of
independent and collaborative enquiry and team-based leadership
Ethics
Demonstrate an advanced capacity to recognise and negotiate the
5
complex and often contested values and ethical practices that underlie
education
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4. RATIONALE FOR THE INCLUSION OF CONTENT AND TEACHING APPROACH

An awareness of developmental issues and challenges relevant to young people would seem crucial
to the decision-making of those working with these people. This course enables students to become
aware of developmental theories and evidence in cognitive, social, and emotional domains, and
stimulates them to reflect on how developmental constructs and processes influence important
educational outcomes. This will help students become effective practitioners within schools as well as
within the context of the family and community. The course reflects a view that an understanding of
developmental processes offers guidelines for effective educational practice.

5. TEACHING STRATEGIES
The approach to teaching and learning in this course is predicated on the theory of teaching and
learning for understanding (TLfU) within a broad instructional-design framework (Perkins, 1993;
Reigeluth, 1999). One teaching objective, based on this instructional design formulation, is to develop
generative study topics that are (a) central to the discipline, (b) interesting to students, and (c)
connected to their prior and present experiences. To this end, study activities typically foreground the
teaching implications of the topics examined. A second teaching objective, predicated on the TLfU
framework, is to sufficiently induct students into their discipline, accounting for their prior knowledge
and learning experiences (Perkins, 1992; Perkins & Simmons, 1988). Consistent with this objective,
the course commences with an introductory topic explicating how the discipline functions as a system
of thought. Students are introduced to basic concepts, such as hypothesis testing, prediction,
explanation, the scientific method, inter alia, to provide a core basis for their problem solving and
inquiry within the course. A final objective of teaching, based on this framework, is to teach for transfer
(Brown, 1989; Perkins, 1993). This is a complex, multistage objective that involves preparation for
learning, acquiring new knowledge, rehearsing new knowledge, and applying new knowledge.
Through this multistage process, learning in one context or with one set of materials (e.g., the
textbook) is expected to positively impact performance in another context (e.g., solving a novel
problem). This step in the learning process implicates several teaching and learning strategies,
including self-reflection, self-regulated learning, cooperative-learning, independent investigation, and
problem-based learning, and various combinations.
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6. COURSE CONTENT AND STRUCTURE

Week
Commencing

Class Date

Week 1
29 Feb
3 March

Week 2
7 Mar

Week 3
14 Mar

Week 4
21 Mar

Tutorial Topic(s)

Topic 1:
Introduction to the
Course + Major
Theories of
Human
Development

Bornstein & Lamb
(2015), Chp 1

Organization of
seminar
presentations +
interpreting risk
behaviors from
multiple
developmental
perspectives
Identifying
limitations in
human
development
research +
Designing human
development
research
Developmental
neuroscience
perspectives on
adolescent risktaking
Designing
learning for
different “stages”
of human
cognitive
development

10 March

17 March

Topic 3:
Neuroscience or
neuro-bollocks?

24 March

Topic 4: Cognitive
development:
Perspectives and
individual
differences

Bornstein & Lamb
(2015), Chp 3 +
selected journal
articles

Bornstein & Lamb
(2015), Chp 4 +
selected journal
articles
Bornstein & Lamb
(2015), Chp 7 +
selected journal
articles

MID-SEMESTER RECESS

7 April

Week 6
11 Apr
14 April

Week 7
18 Apr
21 April

Week 8
25 Apr
28 April

Week 9
2 May

Reading

Topic 2: Research
orientation in
human
developmental
science

25 Mar – 3 Apr
Week 5
4 Apr

Lecture Topic

5 May

Topic 5:
Development of
Self I:
Temperament and
personality
development
Topic 6:
Development of
Self II: Emotional
development
Topic 7:
Development of
Self III: Selfbeliefs and human
interest
development
Topic 8: Social
Development:
Parental
influences

Bornstein & Lamb
(2015), Chp 9 (pp.
491-502) +
selected journal
articles
Bornstein & Lamb
(2015), Chp 9 (pp.
502-511) +
selected journal
articles
Bornstein & Lamb
(2015), Chp 9 (pp.
512-532) +
selected journal
articles.
Bornstein & Lamb
(2015), Chp 10 +
selected journal
articles

Beyond cognitive
abilities: The
importance of
personality in
educational
outcomes
Emotions and
school
engagement

Towards a new
curriculum:
Curricula based
on human
vocational
interests
Quality of early
attachment and
later social
relations: The role
of internal working
models

Seminar Presentations
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Week 10
9 May

12 May

Seminar Presentations

Week 11
16 May
Week 12
23 May

No Class

Reading Week

26 May

Topic 9: Social
Development:
Peer Influences

Bornstein & Lamb
(2015), Chp 11 +
selected journal
articles

Functions and
outcomes of peer
relationships

Week 13
30 May

2 June

Topic 10: Social
Development:
School and
community
influences

Bornstein & Lamb
(2015), Chp 12 +
selected journal
articles

Constructing
models of
classroom,
school, and
community effects
on adolescent
school functioning

7. RESOURCES
Required Readings

Textbooks
Bornstein, M. H., & Lamb, M E (Ed.). (2015). Developmental science: An advanced textbook (7th ed.).
New York: Psychology Press:

Journal Articles
A list of journal articles will be provided to students via the course Moodle site. .
Further Readings
Berk, Laura E. (2009). Child Development (9th ed.). Boston: Pearson.
Cook & Cook (2008). Child Development: Principles and Perspectives (2e). Boston: Pearson.
th

Gardiner, H. W., & Kosmitzki, C. (2010). Lives across cultures: Cross-cultural human development (5
ed.). Boston: Allyn and Bacon.
Hattie, J., & Anderman, E. M. (2013). International Guide to Student Achievement. Routledge.
McDevitt, Ormrod, Cupit, Chandler, & Aloa (2012).Child Development and Education. Boston:
Pearson.
Murray, R. T. (2001). Recent theories of human development. London: Sage.
Peterson (2009). Looking Forward Through the Lifespan: Developmental Psychology (5th ed.).
Boston: Pearson.
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8. ASSESSMENT

Length

Weight

Learning
Outcomes
Assessed

Graduate
Attributes
Assessed

Assessment 1: InClass Test

60 minutes
(40 items)

20%

1, 2, 3

1, 2

Assessment 2:
Presentation

10 minutes

20%

1, 2, 3, 4, 5

1, 2, 3, 4, 5

Assessment 3:
Research Paper

2,500 words

60%

1, 2, 3, 4, 5

1, 2, 3, 4, 5

Assessment Task

Due Date
24 March
Week 4
In-class
5 & 12 May
Weeks
9 & 10
5:00 PM
30 May
Week 13
5:00 PM

Students are required to follow their lecturer’s instructions when submitting their work for assessment.
Assessments 1 and 2 will be completed in class whereas Assessment 3 will be submitted online via
Moodle by 5pm. Students no longer need to use a cover sheet. Students are also required to keep all
drafts, original data and other evidence of the authenticity of the work for at least one year after
examination. If an assessment is mislaid the student is responsible for providing a further copy. Please
see the Student Policies and Procedures for information regarding submission, extensions, special
consideration, late penalties, and hurdle requirements etc.
Important Note: Students are required to submit all Assessments to pass the course.
Assessment Details
Assessment 1: In-class Test
This test will be conducted in the Week 4 class under closed-book examination conditions. The test
will comprise 40 multiple-choice items, each worth 1 mark, covering the first three topics of the course.
The test will be of 60 minutes duration.
Assessment 2: Seminar Presentation
You are required to present a seminar topic related to human development in the context of education.
The aim of this seminar presentation is to (a) foster deep and independent engagement with a specific
topic and (b) provide a forum for critical feedback prior to your submission of the third assignment.
The seminar presentation should demonstrate that you have engaged deeply with, and read widely
on, your chosen topic. The presentation should be centered on one research question related to
human development in the context of education. Specific attention should be given to implications of
theories and empirical research related to the specific topic for educational processes. The
presentation will be of 10 minutes duration (with a student elected as a chairperson), including time for
peer and instructor questions. Topics that students may choose from, but are not limited to, are
included below under Assessment 3: Research paper
Presenters are required to provide a one-page (double-sided; 10-point Times New Roman font)
handout. This is to foster the up-take of the information for the audience. The handout may contain
images, including graphs or pictures, which facilitate understanding of the substantive content of the
presentation. The content in the handout should be appropriately referenced, and a list of references
cited should be included in the handout. Also, presenters are encouraged to use ICTs to foster
engagement.
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Assessment 3: Research Paper
Critically review research findings/literature on a developmental topic of your choice.
Generate one research question that you would like to explore or answer in this assessment. Write a
critical review to answer the question that you posed. The research question should have a core
developmental focus. Topics that students may choose from, but are not limited to, appear below with
a selection of relevant references. Implications of your critical review for educational processes and
practices should be discussed.
If you happen to develop a research question that has been seldom examined in the extant literature,
this is okay. In this case, consider research and theories of closely-related constructs, which will allow
you to make some predictions regarding the potential developmental trajectories of your selected
constructs/topic.
This is a research paper; therefore, reference to credible theoretical and empirical literature is required.
Your arguments cannot hinge on the weight of personal experience; you must support your arguments
with findings from the research literature. You are required to refer to a minimum of 10 journal
articles; at least seven (7) of these sources must be original empirical articles or integrative
1
research reviews. Please note that the minimum of 10 cited sources should not include website-only
sources (e.g., No Wikipedia, un-attributed essays) or newspaper or popular magazine articles. You
are also strongly encouraged to avoid using textbooks and encyclopaedias to support your arguments
as information is quickly out-dated, often basic, and restrictive (it is also important that we
appropriately acknowledge the scientists that actually did the work).
The word count (2500 words) for this paper includes all information from introduction through
conclusion, including headings, but does not include figure legends and table notes. The reference list
at the end of the paper is also not included in the word count.
This course requires that your submission follows the style guidelines set forth in the sixth edition of
the Publication Manual of the American Psychological Association. This requirement in not just about
correctly citing sources and accurately formatting the References section; it also refers to such matters
as presentation, spelling, syntax, grammar, the use of paragraphs, quotations and adherence to the
word limit as well as ways to reduce bias in language. Your paper should be typed, double-spaced on
standard-sized paper (8.5” x 11”) with 1” margins on both sides. You should use a clear font that is
readable, such as 12pt, Times New Roman. If you choose to use headings in your paper for
organizational purposes, please follow the guidelines provided in the APA manual.
Suggested Research Topics and Readings
•

The role of personality/self-belief constructs/intelligence/emotions in school outcomes (e.g.,
achievement, engagement, well-being)

De Raad, B., & Schouwenburg, H. C. (1996). Personality in learning and education: A review.
European Journal of Personality, 10, 303-336. doi; 10.1002/(SICI)10990984(199612)10:5<303::AID-PER262>3.0.CO;2-2
Pekrun, R., Goetz, T., Titz, W., & Perry, R. P. (2002). Academic emotions in students' self-regulated
learning and achievement: A program of qualitative and quantitative research. Educational
psychologist, 37(2), 91-105. doi: 10.1207/S15326985EP3702_4
Perera, H. N., & DiGiacomo, M. (2013). The relationship of trait emotional intelligence with academic
performance: A meta-analytic review. Learning and Individual Differences, 28, 20-33. doi:
10.1016/j.lindif.2013.08.002
Perera, H. N., & DiGiacomo, M. (2015). The role of trait emotional intelligence in academic
performance during the university transition: An integrative model of mediation via social
support, coping, and adjustment. Personality and Individual Differences, 83, 208-213. doi:
10.1016/j.paid.2015.04.001
1

Empirical articles are academic papers whose primary purpose is to report the methods and results of original research.
Integrative reviews summarize previous research by synthesizing extant empirical findings using meta-analytic or narrative
methods.
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Perera, H. N., McIlveen, P., & Oliver, M. E. (2015). The mediating roles of coping and adjustment in
the relationship between personality and academic achievement. British Journal of
Educational Psychology, 85, 440-457. doi: 10.1111/bjep.12084
Poropat, A. E. (2009). A meta-analysis of the five-factor model of personality and academic
performance. Psychological Bulletin, 135, 322-338. doi: http://dx.doi.org/10.1037/a0014996
Valentine, J. C., DuBois, D. L., & Cooper, H. (2004). The relation between self-beliefs and academic
achievement: A meta-analytic review. Educational Psychologist, 39, 111-133. doi:
10.1207/s15326985ep3902_3
•

The roles on human vocational interests in educational and career choices

Lapan, R. T., Shaughnessy, P., & Boggs, K. (1996). Efficacy expectations and vocational interests as
mediators between sex and choice of math/science college majors: A longitudinal study.
Journal of Vocational Behavior, 49(3), 277-291. doi: 10.1006/jvbe.1996.0044
Lent, R. W., Brown, S. D., Nota, L., & Soresi, S. (2003). Testing social cognitive interest and choice
hypotheses across Holland types in Italian high school students. Journal of Vocational
Behavior, 62(1), 101-118. doi: 10.1016/S0001-8791(02)00057-X
Lent, R. W., Paixão, M. P., da Silva, J. T., & Leitão, L. M. (2010). Predicting occupational interests and
choice aspirations in Portuguese high school students: A test of social cognitive career theory.
Journal of Vocational Behavior, 76(2), 244-251. doi: 10.1016/j.jvb.2009.10.001
•

Development predictors of child/adolescent risk-taking and deleterious psychosocial outcomes

Choo, H., Sim, T., Liau, A. F., Gentile, D., & Khoo, A. (2015). Parental Influences on Pathological
Symptoms of Video-Gaming Among Children and Adolescents: A Prospective Study. Journal
of Child and Family Studies, 24, 1429-1441. doi:10.1007/s10826-014-9949-9
Clark, D. A., Donnellan, M. B., Robins, R. W., & Conger, R. D. (2015). Early adolescent temperament,
parental monitoring, and substance use in Mexican-origin adolescents. Journal of
Adolescence, 41, 121-130. doi: 10.1016/j.adolescence.2015.02.010
Kandel, D., & Kandel, E. (2015). The Gateway Hypothesis of substance abuse: developmental,
biological and societal perspectives. Acta Paediatrica, 104(2), 130-137. doi:
10.1111/apa.12851
McElwain, A. D., Kerpelman, J. L., & Pittman, J. F. (2015). The role of romantic attachment security
and dating identity exploration in understanding adolescents' sexual attitudes and cumulative
sexual risk-taking. Journal of Adolescence, 39, 70-81. doi:
10.1016/j.adolescence.2014.12.005
Moilanen, K. L. (2015). Predictors of Latent Growth in Sexual Risk Taking in Late Adolescence and
Early Adulthood. The Journal of Sex Research, 52(1), 83-97. doi:
10.1080/00224499.2013.826167
•

The stability or malleability of personality traits/intelligence/vocational interests across the life
course

Donnellan, M. B., Hill, P. L., & Roberts, B. W. (2015). Personality development across the life span:
Current findings and future directions. In M. Mikulincer, P. R. Shaver, L. M. Cooper., & K.
th
Randy (Eds.), APA handbook of personality and social psychology (4 ed; pp. 107-126).
Washington, DC: APA
Low, K. D., Yoon, M., Roberts, B. W., & Rounds, J. (2005). The stability of vocational interests from
early adolescence to middle adulthood: a quantitative review of longitudinal studies.
Psychological Bulletin, 131(5), 713-737. doi: 10.1037/0033-2909.131.5.713
Roberts, B. W., Walton, K. E., & Viechtbauer, W. (2006). Patterns of mean-level change in personality
traits across the life course: a meta-analysis of longitudinal studies. Psychological Bulletin,
132, 1-25. doi: 10.1037/0033-2909.132.1.1
•

The importance of methodological innovation in human development research

Card, N. A., & Little, T. D. (2007). Longitudinal modeling of developmental processes. International
Journal of Behavioral Development, 31, 297-302. doi: 10.1177/0165025407077750
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Kraemer, H. C., Yesavage, J. A., Taylor, J. L., & Kupfer, D. (2014). How can we learn about
developmental processes from cross-sectional studies, or can we?. The American Journal of
Psychiatry, 157, 163-171. doi:10.1176/appi.ajp.157.2.163
Little, T. D. (2015). Methodological Practice as Matters of Justice, Justification, and the Pursuit of
Verisimilitude. Research in Human Development, 12(3-4), 268-273.
doi:10.1080/15427609.2015.1068044
Marsh, H. W., & Hau, K. T. (2007). Applications of latent-variable models in educational psychology:
The need for methodological-substantive synergies. Contemporary Educational Psychology,
32(1), 151-170. doi: 10.1016/j.cedpsych.2006.10.008
Perera, H. N., McIlveen, P., Burton, L. J., & Corser, D. M. (2015). Beyond congruence measures for
the evaluation of personality factor structure replicability: an exploratory structural equation
modeling approach. Personality and Individual Differences, 84, 23-29. doi:
10.1016/j.paid.2015.01.004
van Dulmen, M. H. M., & Ong, A. D. (2006). New methodological directions for the study of adolescent
development. Journal of Adolescence, 29, 851-856.

Feedback

Assessment Task

Feedback Mechanism

Feedback Date

Assessment 1:
In-class test

Individual feedback based on
person-centered analysis of item
responses + Oral feedback at class
level focused on item characteristics

14 April 2016

Assessment 2: Seminar
Presentation

Individual oral feedback
following presentation

5 & 12 May 2016

Assessment 3: Research
paper

Written feedback; Additionally, upon
request, individual consultation will
be provided after the class period.
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UNSW SCHOOL OF EDUCATION
FEEDBACK SHEET
EDST5306: Human Development & Education
Student Name:
Assessment Task: Assessment 2

Student No.:

SPECIFIC CRITERIA
Understanding of the question or issue and the key concepts involved
•
Elaboration of a clear research question centered on the
developmental issue/topic
•
Demonstration of a clear understanding of the developmental
issue/topic
•
Demonstration of knowledge of the key theories/constructs/concepts
related to the developmental issue/topic
•
Demonstration of knowledge of the empirical research literature related
to the developmental issue/topic
Depth of analysis and/or critique in response to the task
•
Methodical examination and synthesis of information sources and
perspectives towards providing an integrative understanding of the
developmental issue/topic
•
Evaluation of the research literature, including strength and weakness
of the extant literature as well as relevant gaps in the literature.
Familiarity with and relevance of professional and/or research literature
used to support response
•
Use of research literature to underpin arguments/positions
•
Appropriateness of the citations
Structure and organisation of presentation
•
Logical and coherent presentation of arguments and ideas
•
Appropriately paced, such that the presentation meets the time
allocation
Presentation of response according to appropriate academic and
linguistic conventions
•
Appropriate use of spoken academic language with clarity and
coherence
th
•
Appropriate use of APA (6 ) referencing and citation conventions for
both visual aids and handout
GENERAL COMMENTS/RECOMMENDATIONS FOR NEXT TIME

Lecturer
Recommended:

/20

(FL PS CR DN

HD)

 (+)

(-)

Date
Weighting:

20%

NB: The ticks in the various boxes are designed to provide feedback to students; they are not given equal weight in determining
the recommended grade. Depending on the nature of the assessment task, lecturers may also contextualize and/or amend
these specific criteria. The recommended grade is tentative only, subject to standardisation processes and approval by
the School of Education Learning and Teaching Committee.
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UNSW SCHOOL OF EDUCATION
FEEDBACK SHEET
EDST5306: Human Development & Education
Student Name:
Assessment Task: Assessment 3

Student No.:

SPECIFIC CRITERIA
Understanding of the question or issue and the key concepts involved
•
Demonstrates a clear understanding of the particular aspect of the
selected topics/theories
•
Clear elaboration of the research question
•
Presents an effective argument for why/how the chosen topic is
important from theoretical and practical point of views.
Depth of analysis and/or critique in response to the task
•
Analysis and synthesis of perspectives, theories, and research to
provide an integrative understanding of the topic
•
Demonstrates a skill to effectively weave an unique personal voice to a
body of existing relevant literature
Familiarity with and relevance of professional and/or research literature
used to support response
•
Use of relevant research literature to support arguments or positions
•
Inclusion of citations from relevant professional and research literature
to support the arguments
•
Appropriateness of the citations
Structure and organisation of response
•
Logical, clear, and coherent presentation of ideas and arguments
•
Excellent flow of the overall structure and writing
Presentation of response according to appropriate academic and
linguistic conventions
•
Use of scientific language with clarity and coherence
•
Use of academic writing conventions (e.g., punctuation, spelling,
grammar, use of full sentences, capitalization)
•
Appropriate sentence structure
•
Appropriate paragraph structure with clear topic sentences
th
•
Appropriate use of headings and subheadings as per APA (6 )
conventions
th
•
Appropriate use of APA (6 ) referencing and citation conventions
GENERAL COMMENTS/RECOMMENDATIONS FOR NEXT TIME

Lecturer
Recommended:

/20

(FL PS CR DN

HD)

 (+)

(-)

Date
Weighting:

60%

NB: The ticks in the various boxes are designed to provide feedback to students; they are not given equal weight in determining
the recommended grade. Depending on the nature of the assessment task, lecturers may also contextualize and/or amend
these specific criteria. The recommended grade is tentative only, subject to standardisation processes and approval by
the School of Education Learning and Teaching Committee.

